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Abstract

Social work is a practical discipline that supports social change, development and integration, as well as
empowering and liberating individuals. The social work profession considers social justice, human rights, and
human dignity as fundamental valuesvarking with disadvantaged and oppressed groups. The groups that social
work serves typically consist of disadvantaged applicants who are at risk of social exclusion. Social exclusion is a
complex and multlayered process with political, social, economrasicp d cul t ur al di mensions
visible dimensions of social exclusion are the breakdown of social connections, the inability to access public
services, and the weakening of processes for participating in and contributing to social anidysoditiaorks
(Silver, 2006). Individuals who are exposed to social exclusion have a lower level of social integration, face
difficulties in forming meaningful social relationships, and have reduced motivation to participate in social
activities. At the enaf the process of social exclusion, individuals may be deprived of public services, the job
market, education, and human rights. The social work profession aims to develop social inclusion policies and
interventions to prevent such economic and psychcédgiroblems caused by social exclusion. In this study we
are going to aim the importance of school social work and prevent social exlusion happening in schools.

Key Words: social inclusion, school social work, social exclusion, social policy

Introductio n

Schools are important institutions that need to have a solid support system for students' academic
success as well as their social and emotional development. In this context, school social work is critical
to support students' social inclusion and enthe# success in school life. School social work includes
goals such as providing social and emotional security, establishing positive relationships, understanding
social roles and responsibilities, while helping students develop their social skillsl Scbial work
also plays an important role in celebrating diversity and embracing tolerance by encouraging students
to be involved in different cultural and social groups. Reintegrating students who are socially excluded
in schools into the education pess and integrating them into the system with the social inclusion
policy is considered as a phenomenon that can be possible with school social work.

Consequently, school social work plays a central role in promoting social inclusion in schools.
This servce aims to create a positive school climate by focusing on the social and emotional
development of students and to create positive effects on students' academic success and personal health
Schools enable students to reach their full potential, not oalywasue for knowledge transfer, but also

by providing an environment that supports students' social connectioresymalfsion and meaningful



relationships with others. For this reason, the full implementation of school social work is considered as

a vay important phenomenon.

Social Inclusion

Society; It is a holistic system with structured social relations and institutions that will not be
reduced to a simple crowd of individuals (Giddens & Sutton, 2020). The concept of society aims to
examine the ctactive reality of human life rather than the private sphere of the individual. Society has
a unique suprindividual and formative structure of individuals. In the macro sense, the functional and
integrative aspect of society was accepted as a dominamepéve until the end of the 20th century.
However, this acceptance has been subjected to criticism after the 1970s and it has been argued that the
balanced and supiadividual discourse of social systems has lost its validity (Lyotard, 2014). Despite
the criticisms that have developed due to the processes of social change, the -stenttuee social
understanding continues to be effective. However, unlike the previous periods, the limitations and
problems about the society have started to be distussee instead of the perspective that focuses on
the static aspect of social processes. The main reason for the rise of such criticisms in the social structure
is the loss of power of welfare state practices and the dominance of neoliberal economics. Such
transformation processes reduce social solidarity and integration and ultimately lead to more widespread
processes of social exclusion, which are the biggest barriers to social inclusion.

The concept of social inclusion can be used simultaneously witlastoncepts such as social
participation, social integration, social cohesion and social integration. The reason why these concepts
are used interchangeably is due to the fact that each of them has a similar meaning frame. On the other
hand, these concep which have similar semantic frameworks, are due to the fact that the social
problems in the region differ according to their definition and classification, that is, from social policy
and social work practices.

Social inclusion refers to the reintedoat and adaptation to society of marginalized, excluded
and poor groups (Sison, 2017). Social inclusion, in its broadest sense, is the acceptance of a person in
all areas of society and the right to participate in processes. Education, employment,epubcks,s
social services, health and participation rights can be listed at the beginning of these participation areas.
Social inclusion is the processes at the opposite pole of the processes of social exclusion. Being involved
in the employment market, piipating in social processes, supporting individual development,
establishing close relationships with different people and groups support social inclusion processes
(Hall, 2005). Macro indicators of social inclusion processes are the effective impi¢iorenf human
rights and social justice processes in society.

Social inclusion refers to the process of integrating with the society and establishing a sense of
belonging. In this process, the basic indicator is that the person develops differeniesaiadi ffeels
belonging to the groups he or she finds close to. One of the most basic forms of integration and feeling

of belonging in the society is the existence of certain statuses in the society and the roles attached to



these statuses. People with Isuoles play an active role in society and accept the cat as an active
member of society.

Although social participation processes are desirable processes for all groups in the society,
special policies and social services need to be developed for thuippdiin processes of disadvantaged
groups. Social inclusion processes support the integration of poor and marginalized groups into society

and reinforce social justice through the equitable distribution of public resources.

Social Inclusion and Social Swice

Social work is an applied profession that works with individuals, families and groups for the
purpose of social change, empowerment, emancipation and social integration in order to increase the
well-being of the society (Thompson, 2014). Inphecess of supporting the w4ileing of the individual
and society, the unit that creates the problem is evaluated as a whole with its environmental systems,
and social support systems are used effectively in the solution phase. The reintegrationdufailsdivi
and groups excluded in social work intervention into social systems supports and human rights and
social justice principles are accepted as fundamental values in these processes of change (IFSW, 2023).

In the process of working with groupsrak of social exclusion, social workers have various
roles in order to ensure the social inclusion of the relevant groups. While working with the group at risk
of social exclusion, social workers aim to understand the situation holistically by making a
comprehensive assessment of the current situation and needs of the people. In the next step, it is ensured
that the necessary social work interventions are activated in accordance with the identified needs. In
order to ensure social inclusion, preventive an@portive and problersolving intervention plans
should be implemented. Another important point in social inclusion processes is to see possible risks
early and to prevent the deterioration of the social functionality of disadvantaged groups. IrcHss,pro
early identification of the groups that need service and bringing them together with appropriate service
models will reduce the risk of social exclusion.

One of the important contributions of social workers to social inclusion processes is adeocacy f
disadvantaged and vulnerable groups. In the advocacy role, social workers support the use of community
and institutional resources to meet clients' needs. Social workers advocate for client groups so that
people get a fair and just share in the allaratf resources (Sheafor & Horejsi, 2014). Another
dimension of advocacy is representation in the political and public sphere in order to ensure social justice
and protection against social risks for groups at risk of social exclusion. In the representaiass,
the relevant groups participate in the exchange process and gain the rightitieseatination. Social
workers take an active role in social cohesion and social inclusion processes of disadvantaged groups

and one of these fields of study it1eol social work.

Social Exclusion in Schools
School social work is a field of social work that aims to maximize the educational and social
potential of all students in the school environment. School social work practice that supports secial well

being bymaximizing students' educational and social success; It works in coordination with schools,
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families, teachers, society and political systems. Ecological system perspective is used in order to carry
out a holistic study with all these systems. Schoolatagorkers collaborate with other professional
groups (special education teacher, teacher, psychological counselor, physiotherapist, psychologist,
school nurse, school administration) in a multidisciplinary manner during the process of working with
clients

One of the problems that school social workers work effectively is social exclusion. Social
exclusion is a multidimensional and complex problem, and although it usually occurs in connection with
poverty, t he exclusion preéeonce sx0 lh7a)s. dSofcfiearle netx cd
where social ties weaken, access to services and social participation processes decrease (Silver, 2022).
The person exposed to social exclusion may be deprived of forming meaningful and productive social
relationshps. At the end of the process of social exclusion, people are deprived of consumption, politics,
public services, social security and social solidarity networks (Rawal, 2015). School social workers
develop social inclusion policies and interventions foldcén at risk of social exclusion. The student
groups that are likely to be exposed to social exclusion in the school environment are as follows:

A Disabled students

A Substance addicted students

A Cchildren from poor families

A Refugee children

A Ch iexpdsedeaneglect and abuse

A Children in need of protection

A Children belonging to minority religious
A Children of families working in seasonal

School Social Work

All the values and accumulations of the society are transftonedividuals through education.

In this respect, education has an undeniable importance in every society. The only way to present
gualified manpower to the society is still possible with education, even after centuries, and education
can benefit the soety.

Education first begins in the family and then continues in institutions where learning takes place,
such as schools. Schools are not only places where theoretical knowledge is taught, but also important
social institutions where children and adolességarn to live together, share their feelings and realize
themselves. However, schools that undertake such an important function have adopted the grading
system in order to ensure the measurability of education and to motivate students . In thisthentext,
concept of achieving success and being happy with academic results, which is important for the psycho
-social development of children, has been placed in the center of the system willingly or unwillingly.
However, this situation sometimes brings withegative aspecsAbay & Kel ekojl u, 2

When we look at today's school environments, many students from different age groups and

families with different living conditions, starting from psehool education institutions at primary and
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high school leels, are faced with problems that negatively affect their education and school success.
Many situations such as poverty, domestic problems, violence, neglect, abuse, illness, disability, and
delinquency are among the most important factors that negatiffety students' attendance and school
success. For this reason, school social work practice in school environments should be evaluated at an
important point in order to cope with the problems of students and their families and to find solutions

( ¥z b &®Suyanr2009).

School social work is a special application area of the social work discipline, which has a wide
range of applications in different fields such as medicine, psychiatry, delinquency, old age, disability,
poverty, education, family and childelfare. School social work is an important field of social work
practice in schools in order to provide solutions to the problems that students encounter depending on
their developmental stages, family and living conditions, to access the servicesdtiegnkthus to
continue their educational activities successfully. The biopsychosocial factors that affect the student's
school performance and academic success, risk, safety, protection and prevention. Children who have
difficulties in adapting in the ool environment, children with special needs and their families, children
and youth who are absent from school due to psychosocial and economic reasons and have to leave
school, children growing up in risky family environments, students and their famiiesire exposed
to serious traumas, students who need to benefit from social resources and families are the need groups
that the school social work intervenes.

Social work practices carried out in school environments play an important role in solvingsvari
problems faced by students. Social workers working in the school environment act as an advocate for
students at risk and their families, strengthen students and families, improve communication and
cooperation between school and home, help families retahel their children's psychosocial
development characteristics and educational needs, and inform teachers about the student's living
conditions, It performs many tasks such as directing children at risk and their families to institutions that

provide sevices( ¥ zbesl er & Duyan, 2009).

History of School Social Work

School social work practices first emerged for students who lacked financial means. Initially,
school social work aimed to establish and develop mutual understanding and cooperation between
school and home. The first unofficial independent practices wératéd in the cities of New York,
Boston and Hartford in the 190807 academic year. Hartley and Greenwich homes in New York
thought of visiting schools and homes in order to get to know the teachers of the children who came to
the city. In this way, tw people were appointed to establish close relations between the school and
community institutions, and to improve communication and cooperation. In Boston, the employees of
the Women's Education Association worked as visiting teachers at schools o @mgire cooperation
between school and home and to facilitate the education of children. The first official practices were
initiated by visiting teachers in Rochester and New York in 1913. In 1918, school attendance became

compulsory in every state witegal regulations. In the 1920s, legal arrangements were made within the

9



framework of the Mental Health Movement regarding the treatment of mental disorders and behavioral

problems in children. In the 1930s, school social work also increased with schosklms. Between

1940 and 1960, social and personal studies were started in schools in cooperation and communication

with teachers and other school personnel. In the 1960s, social workers were involved in the development

of educational policies in school&s rising inflation in the 1970s affected school budgets, the work of

social workers was carried out by other school staff. In the 1980s, the American National Assaociation

of Social Workers addressed this situation of social workers, and in 1992 sotiablorkers began

to be credited with professional competency extinisz besl er & Duyan, 2009) .
The professional standards of school social work were established by the American Association

of Social Workers in 1978 and updated in 1992. The school samikér is a part of the education team

at the school and supports the social, emotional, behavioral and adaptive development of students by

collaborating with teachers, administrators, psychological counselors, psychologists and families.

Importance an Necessityof School Social Work

School social work has the important task of maintaining a balance between rural and urban
education and providing equal opportunities to disadvantaged groups. Social workers have the difficult
task of promoting social juste, creating public policies, and setting the standard for providing services
to underserved communities. As a result, the function of school social workers is crucial. In addition to
actively coordinating the power dynamics between school, home, andysascieool social work is
crucial to helping students adjust to school. School social workers play a crucial role in assisting children
in coping with their physical, mental, and financial issues as well as in giving teachers and families the
assistance ty need to get through challenges including communication issues, absenteeism, violence,
and negative behaviors.

Children come into contact with structural variables, such as-sattaral traits of the society,
before beginning school. These elements @arasionally become disadvantages, particularly those
resulting from elements like gender, color, immigration, handicap, and socioeconomic background
might keep students from achieving their objectives. The assistance and support of school social workers
in this scenario is crucial because they may actively contribute to reducing or eliminating these
responsibilities. School social work is a special and important area of social work discipline, and social
workers present their knowledge, skills and expesgeto the school system. An important feature that
distinguishes school social workers from other discipline members is that they aim to strengthen home,
school, environment and community relations, thus they contribute to the efforts of the schdil to ful
its academic duty. School is an important place to reach, intervene and provide psychological and social
support to children in times of crisis and distress. It also plays a valuable role in protecting children at
risk. School social workers aim toeate a protective and supportive environment by organizing
different activities, programs and seminars in order to increase the academic success of children by
identifying the risk factors and problems that children are exposed to through professioaedtomop

This may facilitate the work of school social workér@ abahanojl u & Baker, 201
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School social work practice is considered as a very important phenomenon, especially in terms of
eliminating the disadvantage of children who experience soahlsan and benefiting from education

and social activities under equal conditions both within the school and in the society.

School Social Work and Social Inclusion

Today, "social inclusion”, which is accepted as a basic concept in the efforts ofstataduce
and develop social policies, is the struggle to reach the highest living standards of the society in which
they live by overcoming the problems of disadvantaged individuals and social segments in accessing
rights, preventing marginalization asdcialeconomic deprivation. The European Union also proposes
the concept of "social inclusion” as a comprehensive solution to the "social exclusion" practices that it
frequently emphasizes. This concept has a multidimensional meaning structure atefptetation
shows how valuable the individual and the social segment in question are in the society they are a
member of. In this context, it also determines the content of efforts to ensure equal citizenship rights.

One of the main points of school sdaigrk practice is to apply the concept of social inclusion
most clearly to children who are seen as disadvantaged in schools. Especially in Turkey, which has a
multicultural structure, there is a need for school social work practice in order to prexesuictél
exclusion of children who are poor, immigrants, delinquent or involved in substance use, and to
implement the concept of social inclusion.

School social work can be considered as an important element of the concept of social inclusion.
Schools areseen as an environment that enables children and young people to integrate into society,
have access to equal opportunities and be socially involved. School social workers play an important
role in advocating social justice for disadvantaged groups egmhghening the principle of equality by
supporting the social, emotional, behavioral and adaptive development of students. By identifying the
difficulties experienced by students, school social workers can develop strategies to ensure social
inclusion. Tkey work in line with objectives such as supporting students from disadvantaged groups
socially and economically, ensuring that they benefit from educational opportunities equally and
preventing discrimination. In this context, school social workers halgdmome social exclusion and
inequalities by working in collaboration with students' families, teachers, administrators and the
community(Duman, 2016).

By addressing the issues kids face in and around the school, school social work also takes action
to enhance social inclusion. By planning programs and activities that promote student cooperation, it
fosters social solidarity while assisting students in coping with issues like bullying, prejudice, and social
exclusion. Additionally, they carry out thequired tasks to guarantee the fair allocation of resources
for underprivileged groups.

In order to help children experience social inclusion, school social work serves as a conduit
between the school and the community. It aids pupils in feeling a part of society, respecting social norms,

empathizing, and becoming engaged citizens. Therefoneol social work aspires to play a significant
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role in solving social problems, promote the principle of equality and justice, and reach out to

underserved groups through promoting social inclusion.

Conclusion

The earliest feasible introduction of sohsocial work in Turkish schools will be a crucial step
in reintegrating underprivileged kids into society and the educational system. It is advised that such a
policy be implemented and spread. The social, emotional, and behavioral development of saudent
be supported through school social work, which is a crucial tool. By enhancing students' access to
educational opportunities, this strategy seeks to assist people who are socially disadvantaged. Practices
in school social work seek to increase stugleacademic progress while also preventing social
marginalization and promoting social justice. As a result, the adoption and successful implementation
of a school social work policy in Turkish schools will promote social inclusion and improve theyleliver

of services to underserved populations.
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COACHING INSTRUCTORS AS LEARNERS: CONSIDERATIONS FOR
A PROACTIVELY DESIGNED INCLUSIVE SYLLABUS

Dr. KALLIA KATSAMPOXAKI-HODGETTS
Coordinator of Teaching and learning Centre TotT, University of Crete

Abstract
In this paper, | preserheoretical models academics can use to design their syllabus and lessons upon
reflecting on potential learning barriers and strategies, and follow up proactive actions they can integrate into their
teaching to increase opportunities for access, partioipand achievement of learning outcomes for all students
without |l abel l ing. I al so showcase appropriate syst
holistic inclusive framework following adaptations/adjustments of teaching and lessigm dhat ensures active
involvement and student progress for all.

Key words:inclusive, academics as learners, university syllabus

Introduction

The need for educational change in terms of inclusion in Higher Education (HE) is driven by
European Universy alliances such as INGENIUM and Erasmus plus Higher Education projects such
as COALITION, which postulate that academicié needs to adapt as they need to become responsible
for cultivating an inclusive and equityriven learning environment where aludents can succeed
academically (Whittaker & Montgomery, 2014). Improving inclusive student centred pedagegies (i
SCP) & faculty development (FD) interventions in HE within a holistic framework becomes imperative
as academics appear to be resistandtimbrup studententred inclusive interventions (Zhidong, 2012;

Bovill, 2016) and often neglect student academic competenitding (Dewsbury and Brame, 2019;
Od_eary, Shapiro, Toma, S. et al., 2020). Faculty also teach based on implicit educatiores theo
implying that since they are experts conteige, they are also able to effectively teach discipline
specific content to students while often prioritising instructor control over student agency (Reeve, 2009;
Rajala et al., 2016).

To overcome such cdict in HE, research (Davies and Elliott, 2009; Zepke et al., 2010) calls for
more FSCP teaching practises that empower students as equal partners to inform professors towards the
design of supportive learning environments providing feedback about coesggn, instructional
practises, engagement opportunities, attitudes, tools and assessment (Katsahpagetts, 2022a).

Foll owing mapping academi csd compet-8aPpalageioin CO/
resources, exercises and interactiegévities for faculty members is developed that is geared towards
sustainable capacity building systems that coach academics as learners, focusing not only on training
academics using targeted content but also focusing on more sustainable FD procasasssec
observation, peeroaching, action research (Gibbs, Angelides and Michaelides, 2004j)e8elitions,
peerdiscussions and sedfssessments.

To define ISCP teaching practices in HE, Hockings (2010:1) calls for intentional pedagogies,

curricula and assessment designed to engage students in meaningful and relevashiwsuisarning
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experiences that are accessible to all. Research on famuglopment (FD) calls for incorporating

active engagement components in the HE syllabus design so as to align expected learning outcomes
with evidencebased and measure activities that students in HE are engaged in (Katsarhiooboptts,

2022a). Hereinlnclusive studententred pedagogies-8CP) in higher education are defined as the
proactive and intentional teaching and learning activities, course design, curricula and assessment which
foster equity during carefully designed leargentred opportuties for student engagement, self
awareness, sefegulation, and learner autonomy for all stakeholders in higher education
(KatsampoxakHodgetts, 2022b).

Models supporting the enactment of inclusive pedagogy: identification of potential
learning barriers in Higher Education without segregation

As homogeneity of student populations is hardly the @asgchools or HE, mainstreaming
inclusive education is a key policy embraced by many countries, taking into account that in the last 30
years, several resehers have failed to indicate the superiority of special classes despite the use of a
variety of methodologies (Lindsay, 2007: 6). This does not mean that mainstream inclusive
environments should not identify learning barriers in order to provide enhamgpdrt for all students
with a holistic approach to syllabus design. In higher education studies, inclusive education seeks to
address potential barriers to the effective engagement of students in the learning process by providing
them with the appropria resources and practices to ensure student effective and flexible participation
(Collins et al ., 2019; Mori ¥ a, 2020) .

The terminclusive educatiorha$ been conceptualised following two popular theoretical models:
the medical and the social one (Mattlse®009; Oliver and Barnes, 2010). The former focuses on fixing
recurrent issues and is reactive to 6probl emat.
212) promoting labelling and segregation; the latter views disability, learning diffigudiverse
student | earning styles or student | earning pr
societyp(Tinklin, Riddell, and Wilson, 2004: 642). The social model aims to identify potential barriers
SO as to proactively createalming environments that allow learning and success opportunities for all
student s. Li kewi se, Doyl e and Rodson (2002) i
Practice for AlIl o, s t r-design our msitutionaleand tefding praxs v al u a
terms of holistic inclusion in order to cater to the needs of a wider community of students.

Within the social context, learning barriers being physical, soglimral and/or cognitive can be
explored by academics in order to proactively
literature is limited to describing potential barribtg they do not discuss what academics do or can do
with this knowledge and why. Table 1 provides some indicative examples of how some physical, socio
cultural and cognitive barriers can be overcome. It also emphasises the need to see all potential barrie
from diverse perspectives and take action avoiding labelling and segregation of certain student
populations while being conducive to more inclusive learning environments that may benefit

populations academics may have not taken into account. For exgmplaling online resources in
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advance may help foreign student populations to cope with the cognitive load of new input but it may
also help working parents who may miss a few lessons. Similarly, offering alternatives when engaging
students with onlineidcussion forums and fat¢e-face thinkpair-share discussions may also benefit
diverse student populations and help them overcome potential physical, social and cognitive barriers at

the same time (see Table 1).

Table 1.Examples of suggested followap proactive actions in response to potential learning
barriers

Potential learning barriers & [Example of Physical [Example of

suggested follow up barriers Sociocultural barriers [Cognitive barriers

proactive actions

Fear of failure/ anxiety Fear of failure/ anxiet\Fear of failure/
due to psychological ordue to potential anxiety due to
neurological, labelling or misconceptions or
psychological or other discrimination related prior knowledge
physical conditions to social, cultural, gaps.

racial, socieeconomic

background (first time

university student in

their family or

community); fea of

losing face in front of

peers.

Insufficient time for Insufficient time for  Insufficient time for
processing tasks, processing tasks, processing tasks,
instructions or concept:instructions or conceginstructions or

due to physical barriersdue to student speaki concepts due to la
such as visual or hearira foreign language or of prior knowledge
impairment or lack of the use of technical

multimodal presentatioljargon by professors

of new input
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In a very intersting paper in th©nline Learningournal, Gonzalez and Ozuna (2021) also call
for the need to identify barriers that inform innovative breakthroughs in learning when teaching online.
Some examples are summarised in Table 2.

Table 2.Examples of potentiallearning barriers associated with various knowledge categories
(adapted from Gonzalez and Ozuna, 2021).

Online Learning Knowledge [Potential barriers Possible Explanation(s)
types

Conceptually difficult Misconceptions and Knowledge gaps being ignored
misunderstandings

Perspective conflicts witlProviding examples that are not linke
student 6s o tostudent redife experiences

Not activated knowledgeNew academic terms without
explanation

Modified technological processes
without training

Unjustified routinised  Ritualised pedagogies such as lectul
knowledge students facéo face being transferrec
in 3-hour Zoom sessions

Implicit knowledge Expected Pedagogy:

(second nature) _
The role of assessment being

summative rather than as a learning
experience (assessment for learning

As indicated in a quot e Dbfgculty) memBensean makeltreaka | . (
learning barriers aghe faculty can be a barrier [or] they can provide decisive help to prevent students
from dropping out of the university and guarantee their academic success (Lombardi, Murray & Kowitt,
2016) 0.

Models for creating inclusive student centred lesson designs in Higher Education

According to Bunburry (2020), an inclusive curriculum design promotes stadatred learning
catering for a wider student community that may benefit from it (Davies and EIBO®) 2nd is time
efficient as it reduces the need to make adjustments at a later stage. Theoretical models such as

constructivism and Vygotskyb6s concept of pr oxi
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pedagogies and have a universal appeal eslyesiaén they emphasise the significance of scaffolding
by peers or teachers towards understanding, active engagement, learning and progress.

In this context, thdJniversal Design for LearningUDL) for learning framework in Higher
Education can serve agaol for -<SCP t eaching practices (CAmpod i ng
Canabal and Alb&astor, 2020) calling academics to proactively allow for multiple representations of
new input that align with multiple follow up means of actions and expressiadsmultiple means of
engagement that accommodate needs of a diverse student population. This can be achieved by promoting
executive cognitive functions such as cognitive flexibility, initiative, feedback response, metacognition
and selregulation (Canaal and AlbaPastor, 2020) accommodating human differences taking into
account cognitive, affective and strategic network dimensions for learning.

In line with this theoretical model, academics can provide diverse channels of communication that
allow students to access and organise available material and input, manifest their competences and
executive control through various modes (writing, speaking, listening or reading), in line with their
visual, kinaesthetic and auditory preferences, preferalalrning paths and metacognitive strategies in
the accomplishment of academic activities and goals. Also, academics can integrate in their lessons a
wide array of action proposals to promote student executive functions promoting flexibility that takes
into account student multiple intelligences (Gardner and Hatch, 1989) and allows them to engage as
equal partners (CoeRather, 2016). The potential of engaging students as partners (Cliffe et al, 2017:
3) needs to be furt her ungptopslae madd and motefitédosoch asaboyt t |
who has knowledge about teaching and learning... Students as Partners, however, challenges those
dynamics and provides insight into what facult)
key principkes include tolerance of error, promoting a supportive community of learners and designing
in-class activities that assess patrticipation, engagement and assessment for learning. Table 3 provides
an example of how the UDL model can be applied in Higher &thrc

Another theoretical model that allows academics to design lessons and curricula that
accommodate human differences is that ofBhekward desigWiggins and McTighe, 2006), which
proposes designing curricula and lessons taking into account alignmesdrioérl needs, learning
outcomes and assessment. Academics do nhot initiate curriculum design by choosing target content but
by answering questions such &hat evidence will demonstrate student understanding of the expected
learning outcomes @tandards?Though continuous and diverse assessment ricrducts (Swanson
& Deshler, 2003) that aim to raise student awareness regarding their own strengths and weaknesses and
allows them to selfegulate upon adequate support and feedback. Following assesssgmting and
sequencing learning activities that allow students to make meaningful connections to content is

imperative as they remediate the target input through continuous opportunities for student agency.
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Table 3. Example of how the Universal Design for Learning (UDL) model can be applied in Higher
Education. [Adapted fromhttps://udiguidelines.cast.org]

Inclusive Curriculum desig Universal Design for Learning
models

Engagement Representation Action and Expression

The WHY The WHAT The HOW

Optimise individual Create multimodal Vary methods of
choice and autonomy presentation of new inpu response

Optimise authenticity Offer alternatives to visu: Optimise access to too
information (e.g. auditory

Minimise threats, barrier Provide resources that c:
and distractions be read by online reader

Explain learning goals a Decode text and clarify Use multiple media anc
expected standards jargon and symbols tools for communicatior

Foster collaboration ani  Give examples though Solve problems using .
create acommunity of multiple media variety of strategies
learners with a strong

sense of belonging

Clarify structure

Vary demands and
resources to optimise
challenge and access

Develop Self assessme Activate prior knowledge Provide graphic

: and reflection organizers and template
Seltregulation for data collection and
Highlight patterns and ke ©r9anizing information
Provide open access features
resources with adequat
input, tasks and feedbac Embed prompts for

categorizing and

Guide information g
systematizing

processing

Provide checklists anc
guides for notetaking
Provide rubrics and
evaluation criteria for al
expected tasks
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Models for creating sustainable inclusive support systems without labelling

Inclusive support systems can be twofold; one can be geared towards empowering students and
the other toward empowering academics to make appropriate decisions in order to create and sustain an
inclusive learning environment. Opaccess educational resoes (Hockings, Brett and Terentjevs,

2012) that provide adequate multimodal input regarding declarative, procedural and metacognitive
knowledge should be a key priority for academics designing inclusive curricula. Students should not
only be fully aware ofhe content to be taught, but also of the expected processes they are expected to
follow, the tools or media they are expected to use, the activities they will be asked to participate in and
the assessment modes and criteria they are expected to meethAgansparency and visibility of the
curriculum should be a key priority of academics.

Also, academics should be involved in sustainable FD processes that allow thernagudaté
their rSCP competences within their own situated contexts. Wtjlishe affordances of inclusive
studentcentred learning and teaching pedagogies, Universal Design for Learning (UDL) and
Scholarship of Teaching and learning (SolT) as a potefidial t i on r esearch scopecd
growth through awarenesaising equity-driven peeiffeedback and reflective processes and training
systems. Such prominent processes are often featured in the Journal of Academic Development and
include:

a. Developmental models of peebservation where the observer does not assess what they
observe but reflects on how the observations allowed them to modify and enhance their own
teaching practice (Tennenberg, 2014).

b. Being involved in peer coaching activities and action research that promote reflection and
alignment of teaching practices (Gamn et al., 2020)

c. Within a framework of critical dialogue, public sharing or work and engagement in an active
Community of Practice (CoP) (Brennan, 2017; Parker et al., 2016), academics can write
teacher reflective journals regarding aspects of inclusifter mapping their decision making
trajectories in these journals and share them anonymously with an active community of
practice (CoP), academics can receive feedback and suggestions for further action.

d. Open access FD sealbgulation platforms that aleo users to visualise their strengths and
competences and suggest inclusive follgavactions.

Carballo et al. (2019) corroborated that Faculty development interventions successfully changed
academicsd6 perceptions of d imoaebof ihclusion. Reseanchersd s e
verified that academics after the training did
about but they realised they can assume responsibility by designing inclusive lessons proactively and

adequately dapting spaces, processes, and resources.
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Conclusions
In this paper, we have seen inclusion within a holistic framework that embraces the social
dimension of inclusion, constructivist educational theories and the scholarship of students as equal
partners. Also, the social and intellectual investments insisican make during FD througtsCP
and UDL cannot only facilitate inclusive teaching practices and make content accessible (CAST, 2011)

but also develop insights into practices that inform higher education
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Abstract

In this research, It is aimed to examine the disability diagnosis group comparatively according to the age
of the disabled child and the age of the parent, individual innovation and happiness levels in parents of physically
and mentally disabled childrettending rehabilitation centers. Relational screening model was used in the study.
The research group of the study consisted of 102 parents with physically and mentally disabled children in
rehabilitation centers in a province. As a data collection tothlerresearch; Individual Innovation Scale, Oxford
Happiness Scale and Demographic Data Form were useeManeANOVA and Indepentend Samples T Test
techniques were used in the analysis of the data. In the research, It was found that 31.4% (n=32)esftshe pa
whose children attended rehabilitation centers had a low level of individual innovation. In 29.4% (n=30) of these
parents, happiness was found to be low. In the study, it was found that the level of happiness in parents whose
children were mentallgisabled was significantly lower than in the physically disabled group. There was no
significant difference between the individual innovation scores of parents whose children were physically and
mentally disabled. According to the age of the disabled cliildre is no significant difference between the
individual novelty and happiness scale scores of the parents. According to the age of the parent; It was found that
the level of individual innovation was higher in the parents of thel®khge group compad to other parents.
According to the age of the parents, It was found that the level of happiness was significantly lower in the '41 years
and over' parent group.

Keywords: Physical disability, mental disability, individual innovation, happiness, titathdn.

Introduction

The birth of a disabled child in the family affects, the lives, feelings and behavior of family
members adversely. The birth of a child with different characteristics than normal causes great changes
in the social environment, exgations, plans, business life and financial issues of families (Akandere,
et al., 2009). The diagnosis of their children with mental or physical disabilities is experienced as a
traumatic situation for families. Parents with mentally or physically didatiddren are under more
stress and have higher anxiety |l evels than par
the diagnosis of their disabled children, parents have significant problems in caring for the disabled
child, meeting the nels of their other children, fulfilling their daily responsibilities and devoting time
to themselves (Cijerli, at . al ., 2014) . I n a
physically disabled children have high levels of depression, lowtahaatisfaction, and feel more

problems in family and spouse relationships (Kk
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rehabilitation of the mentally handicapped child requires more manpower, cost, time and
multidisciplinary approachthantherce of a heal thy child (G¢grhopur,
of disability negatively affects parents' dreams and plans for the future. On the other hand, these parents
are usually exposed to pity, exclusion and laugtiticule reactions and experice discomfort in
society (Cangg¢r, at.al ., 2013). The fact that
adaptation to such innovations for parents, the use of medical devices when deemed necessary and the
implementation of medical iatr venti ons (Cijerli, at.al., 2014).
parents with disabled children will face many new practices, techniques and methods throughout the
rehabilitation process and they should be open to innovations.

Innovation, in orér to provide more positive living conditions compared to the previous situation;

It is defined as a situation of difference observed in areas such as new services, new methods, new
technologies and new products compared to the previous situation. lonagali is explained as the

use of a thoughdea, producbbject or application that is perceived as new and different by the
individual or society (Birinci, 2011). Newness and innovation; It is a positive radical change in thinking,
products and practie s . (Ko ker, 2001) It is defined as tFh
services and business methods in order to create added value e soagaonomi ¢ t er ms ( E
When considered categorically, innovation and innovation; individual inrwvatrganizational and

social innovation or radical innovation, technological innovation, consumer innovation, ppoocess

i nnovation and business innovation (Kocasara-,
any innovation or change imsc i a | l'ife may also differ (Akgge¢n,
parents with physically or mentally disabled children may also differ in their acceptance of innovations
and changes in issues such as education, care, supervision and adapdEmgirthe disabled child,

in other words, their level of innovation.

In our study, it was based on the idea that the disability status of their children could affect the
happiness levels of the parents and the happiness levels of the parents were examined comparatively.
As one of the most important concepts in human lifgmpiness has been attracting the attention of
theorists and researchers for many years (Sar
important variable that reflects the positive emotional states of individuals such as optimism and
extroversion irdaily life, which takes place among the daily activities of the individual (Keser, 2018)
and is evaluated as the wultimate goal of human
happiness is defined as the cognitive and affective evaluatiti@.ofs an affective dimension; the
frequency of experiencing positive emotions such as joy, joy, excitement, hope, confidence, courage is
emphasized. The frequency of negative emotions such as anger, hatred, anxiety, fear, hopelessness,
sadnessisalsmonsi dered as another part of the affect
2012; Dojan, Sapmaz, & ¢°tok, 2013). In other r
beliefs of the individual about himself can have a negative effedtappiness, and that seteem,
selfevaluation, optimism and setfr i t i ci sm affect happi ness. (
Eryélmaz, 2010) .
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Parents whose children receive special education or rehabilitation services in an institution; They
live in constant interaction as an important component in processes such as individual innovation,
organizational innovation, technological innovation, consumer innovation, prpohaess innovation
and business innovation. In addition, it can be consideregahamts with disabled children should be
open to and adapt to organizational and technological innovations in terms of qanhess
application in special education and rehabilitation applications.

When we look at the problem from the point of vievihappiness, parents with disabled children;

It can be thought that they experience negative emotions such as anger, hatred, regret, anxiety, fear,
hopelessness and sadness more often. The frequency of positive emotions such as optimism, joy, cheer,
excitemat, hope, confidence, courage and-selfifidence can be considered to be at a lower level. In

the light of all these explanations, this research; It is thought that parents with physically and mentally
disabled children can contribute to the literature mesearchers on individual innovation and happiness

levels.

Aim of the Research

Based on the explanations made above, in this research, individual innovation and happiness
levels in parents of physically and mentally disabled individuals attendingilitttimim centers; It is
aimed to examine the disability diagnosis group comparatively according to the age of the disabled
individual and the age of the parent. Depending on this purpose, the research sought answers to the
following questions:

1. Parents whse children attend rehabilitation centers; Is there a significant difference between
the individual innovation and happiness scale scores according to the disability diagnosis group,

the age of the disabled individual and the age of the parent?

Method

Model of the Research
In this study, relational screening model was used. In the relational screening model, it is
examined whether two or more variables change together, and if there is a change together, how and at

what level this change occurs (Karasar, 1986).

Workgroup
In the study, in a province in the 2023 academic year; Parents of disabled individuals who
received special education or rehabilitation services in special education and rehabilitation centers were
evaluated as a working group. 102 parents who voluntaghged to participate in the study were
evaluated as a working group. Of the parents who voluntarily agreed to participate in the study, 70.6%
(n=72) were female and 29.4% (n=30) were male. Parents; 37.3% (n=38) were in2b'ea@e group,
32.4% (n=33)were in the '340' age group, and 30.4% (n=31) were in the '41 and over' age group.
43.1% (n=44) of the individuals attending rehabilitation centers were mentally disabled and 56.9%
25



(n=58) were physically disabled. In the study, the sample was determitiethe easily accessible
sampling method and the data were collected. With this sampling method, it is aimed to collect data

guickly and easily (Yéldéerém and kimkek, 2016) .

Data Collection
In the study, firstly, ethics committee approval was obtaimenh the relevant university and
application permissions were obtained from the relevant institutions. In order to collect the data, scale
usage permissions were obtained viaal from the researchers who developed the scales used in the
research. The sk were applied by the researchers on the basis of voluntary participation through

Google forms over the internet and through individual interviews.

Data Collection Tools
In this research, as a data collection tool; Individual Innovation Scale, Oxfqnuirtdgs Scale
and Demographic Data Form were used.

Individual Innovation Scale

There are 20 items in the fiymint Likerttype scale developed by Hurt, Joseph and Cook (1977)
and adapted by Keéel é-er and Odab akvelsofi2di¥idu@lgin i n o
general. In the Turkish version, the KMO value was calculated as 0.836 in the structural validity
analyzes of the scale, and it was found that Bartlett's Sphericity test ar@h@ire value were
significant (p<.05). Since the calettd KMO value was between 0.8 and 0.9, Bartlett's Sphericity test
and ChiSquare value were significant, it was determined that the data matrix obtained from the sample
was suitable and factorizable for factor analysis. In the reliability study; Thbiligli@oefficient for
the whole scale was f-retestreliability studyeof thé scdle, 8 ®as seénrthatt h e
there was a higlevel, positive and significant relationship between both applications [r(61)=0.87,
p<.05].

Oxford Happiness Scale

The original form of the scale was developed by Hills and Argyle (2002) to measure individuals'
perceptions of happiness. The Turkish version o
scale is a goint Likert type scale and csists of a total of 29 items. As a result of Kaistayer-Olkin
and Barl et Sphericity tests of the scale adapt
sample conformity coefficient was found tso be
found to be 5032.35 (p<0.001). As a result of the analysis performed without any rotation with the
principal components analysis, a structure with an eigenvalue of 8.3 and explaining 29.84% of the total
variance was obtained. The CN value for the cordtory factor analysis of the scale was found to be

163.12. In the analyzes, the internal consistency coefficient of the scale was found to be 0.91 and the
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reliability coefficient obtained by the test hathy method was found to be 0.86. Compound religbili

was calculated as 0.91.

Demographic Data Form
In the study, parents whose children attend rehabilitation centers; Three questions were asked to
determine the disability diagnosis group, the age of the disabled child and the age of the parent. The
obtained data were grouped and entered into SPSSmi@tarenent.

Analysis of Data
OneWay ANOVA andindependenSamples T Test techniques were used in the analysis of the
data. SPSS 27.0 package program was used in the analyzes and 0.05 significance level was taken as the

upper value.

Results
In the study, the individual innovation and happiness levels of parents whose children attended
rehabilitation centers; The disability diagnosis group was tested comparatively according to the age of
the disabled individual and the age of the parent. iFuknigs are given in Tablg.

Table 1. Comparison of parents' individual innovation and happiness scale scores according to
the disability diagnosis group, the age of the disabled individual and the age of the parent.

Individual Innovation Happiness
Variables n % N SD NS D
Disability Diagnosis
Group
Mental 44 4313 58.72N10.69 102.90N26.06
Physical 58 5686 58.39N8. 28 115.39N16. 22
Testve p t=.176; p=.861 t=-2.971;p=.004
Disabled Age
1-10 (1) 33 3235 58.24N10.28 108. 06N21.009
11-20 (2) 37 3627 57.10N8. 34 114.81N20.10
21 andOver (3) 32 3137 60.50N9. 39 106. 46N24.05
Testve p F=1.157; p=.319 F=1.461, p=.237
Parental Age
20-30 (1) 38 3725 59.07N8.85 119.28N15. 93
31-40 (2) 33 323 61.63N9.87 116.81N23. 24
41 and Over (3) 31 3039 54.58N8.16 91.38N13.99
Testve p F=5.02;p=.008 F=23.64;p=.000

(1-3; 2-3) (1-3; 2-3)

The findings in Table 1 can be summarized as follows:

a. There was no significant difference between the individual innovation scale scores of the

parents whose children were in the mental and physical diagnosis group (t=.176; p=.861; p>.05). The
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level of happiness in parents whose children were in the ndiagalosis group was lower than in the

parents whose children were in the physical diagnosis grouf.@#1; p=.004; p<.01).

b. According to the age of the disabled individual; There was no significant difference between
the individual innovation (E1.157; p=.319; p>.05) and happiness (F= 1.461; p=.237; p>.05) scale

scores of the parents.

c. According to the age of the parents; There were significant differences between individual
innovation (F=5.02; p=.008; p<.01) and happiness (F=23.64; p=.00001<scale scores. When
age group (61.63N9. ¢
groups. In terms of happiness; Parents in the3'20' age group (119.28N15. 9:

compared by age, life satisfaction is higher in the43l

than other age groups.

Discussion

Research; It was found that 31.4% (n=32) of the parents whose children attended rehabilitation
centers had a low level of individual innovation. These parents are; It can be argued that the child may
have problems adapting to innovations suchessling medical support according to his/her disability,
using medical devices when deemed necessary, implementing medical interventions, new services, new
methods, new technologies and new products. They may also have problems with the application of new
skills taught in psyche&ducational practices related to the disabled child for parents in daily life. It is
observed that 55.9% (n=57) of the parents have a medium level of individual innovation and 12.7%
(n=13) have a high level of individual innovatiok was found that 29.4% (n=30) of the parents whose
children attended rehabilitation centers had low levels of happiness. This is in the daily life of parents;
It can be thought that the frequency of experiencing positive emotions such as optimisversrno
joy, cheer, excitement, hope, confidence, courage may be at a lower level. It was observed that happiness
was moderate in 45.1% (n=46) of the parents and high level of happiness was observed in 25.5% (n=26).

In the study, it was found that thereasvno significant difference between the individual
innovation scale scores of parents whose children were mentally and physically disabled. However, it
is observed that the level of happiness in parents whose children are mentally disabled is lawer than
other parents. It can be thought that this situation is due to the fact that children with intellectual
disabilities create more stress and strain in parents in the flow of daily life.

In the comparison made according to the age of the disableddudiyit was found that there
was no significant difference between the individual innovation and happiness levels of the parents.
According to this conclusion, it can be considered that parents exhibit similar characteristics in terms of
innovation and &ppiness according to the age of their disabled children.

When the level of individual innovation is compared according to the age of the parents; It is
observed that individual innovation is higher in the 481 age group of parents. However, in the '41
and over' age group, it is observed that individual innovation is lower. When compared in terms of

parents' happiness levels; It is observed that the level of happiness is higher in parents-B0tlag 20
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group. However, in the '41 and over' age grouig observed that happiness is lower. According to this
conclusi on, i n ter ms of i ndi vi dual i nnovati on

considered to be more disadvantaged.
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Abstract

In this study, life satisfaction and anxiety levels in parents who received inclusive education of children;
The diagnosis group of thaclusion student, the education level of the inclusion student, the parental monthly
income and the differentiation status according to the parental education level were examined comparatively.
Relational screening model was used in the study. The stodyp @f the research consisted of 103 parents who
received inclusive education in public primary, secondary and high schools in a province. As a data collection tool
in the research; Life Satisfaction Scale, Beck Anxiety Inventory and Personal InforfRationwvere used. One
Way Anova and Indepentend Samples T Test techniques were used in the analysis of the data. In the research, It
was determined that 36.9% (n=38) of the parents whose children received inclusive education had a low level of
life satisfacion. Anxiety level was found to be high in 29.1% (n=30) of the parents. The findings of the research;
It was found that anxiety levels were higher in parents with mentally disabled children than in parents with
physically disabled children, and there wassignificant difference between life satisfaction levels. According
to the education level of the inclusion student, there is no difference between the parents' life satisfaction and
anxiety levels. It was found that life satisfaction was low and anbaegls were high in parents with low monthly
income levels compared to parents with medium and high monthly income. It was found that life satisfaction was
lower in parents with primargecondary school graduation than parents with high sehoeérsitydegrees. It is
observed that there is no difference between anxiety levels.

Keywords:Inclusive education, special needs student, anxiety, life satisfaction.

Introduction

Inclusion practices were initiated first in this country and then in other cesimiiih the Inclusion
Law enacted in the United States in the 1970s. The inclusion model stipulates that students with special
needs due to any inadequacy should receive education together with their peers in general education
school s ( Su cdusijekducatioan® t ensure tHe social adaptation of disabled students
in their educational life (Aykara, 2011). In a research, it is reported that there are various problems
arising from parents, students, administrators, teachers and educatieinahreents in inclusion
practices. Parents need the help of teachers, guidance counselors, school administrators and doctors to
solve these problems (Ko-yijit, 2015) . Parent s
need to be accepted byhet children in their child's class and school and their parents and to be able to
come together with other parents due to the problems they experience (Tekinarslan et al. 2018). Bolat
and Ata (2017) stated in their research that inclusion students taseaially accepted by teachers,
students and families. The research given so far shows that inclusion students and their parents

experience many problems together.
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Based on the explanations made above, this study examined life satisfaction as basi@rst
variable that is thought to have an impact on the daily life of parents who receive inclusive education
for children. Life satisfaction is one of the basic elements that people need to have in order for their
lives to gain meaning and to be happy an be happy. Life satisfaction can be defined as a positive
evaluation of the whole of I|ife by the individ
shows the result of comparing the expectations of individuals from life with the tedlaitand covers
the whole life of the individual (Uslan, 2016). In other words, it expresses the total pleasure or
satisfaction that the individual will receive from the life he has lived in the past, lived in the present and
will live in the future (Kaibur, 2018). Life satisfaction, which expresses Wwelhg in different aspects
such as happiness and morale, is an evaluation of all life events such as family, health, work, free time,
money and positive relationshi p,stal§o¢tshows & ddsd u , .
relationship with variables such as good effic
2016). Life satisfaction is directly related to the mental and physical health of individuals and is very
important for the quality dife, for the individual to be able to spare time for himself and his social life
and for the healthy conduct of relationships (¢

In our study, anxiety was considered as the second main variable thought to hapaetn
the daily life of parents who received inclusive education of children. Anxiety can be experienced in
the form of a feeling of distress and anxiety of unknown origin, from a slight sense of uneasiness and
tension to an intensity up to the levélpanic, as if it will receive bad news or a disaster will happen
(¥zt¢rk & Ulukahin, 2008) . Chest tightness, peé
that causes uneasiness about something bad happening, fear, belief that treergds a that moment
and thoughts that you cannot cope with them are
Anxi ety is an emotional state characterized b
Ak-akoca, Cangg¢r, hénpatsztheghinking, perée@ion)and learhing @bilities of

i ndividuals and causes attention problems (Yar ¢

Aim of the Research
In this study, life satisfaction and anxiety levels in parents who received incadivation of

children; The diagnosis group of the inclusion student, the education level of the inclusion student, the
parental monthly income and the differentiation status according to the parental education level were
examined comparatively. In line Wwithe purpose stated above, the following question was sought to be
answered in this research:

1. According to the diagnosis group of the inclusion student, the education level of the inclusion
student, the parent monthly income and the parent education levbere a significant difference

between parents' life satisfaction and anxiety scale scores?
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Method
Model of the Research
In this study, relational screening model was used. In the relational screening model, it is
examined whether two or more vadifes change together, and if there is a change together, how and at

what level this change occurs (Karasar, 1986).

Workgroup

In the study, in a province in the 2023 academic year; 103 parents who received inclusive
education in public primary, seconglaand high schools were evaluated as working groups. Of the
parents who voluntarily agreed to participate in the study, 55% (n=57) were female and 45% (n=46)
were male. 33.9% (n=35) of the parents were primary school graduates; 22.3% (n=23) were secondary
school graduates; 28.1% (n= 29) were high school graduates; 15.5% (n=16) were university graduates.
35% (36 students) of the students receiving inclusive education are mentally disabled and 65% (67
students) are physically disabled. There are 33.9%t(8&nts) at the primary school level, 28.1% (29
students) at the secondary school level and 36.8% (38 students) at the high school level. In the study,
the sample was determined with k event accessible sampling method and data were collected. With this
sampling method, it is aimed to collect data gl

Data Collection
In the study, firstly, ethics committee approval was obtained from the relevant university and
application permissions were obtained from thewvaai¢ institutions. In order to collect the data, scale
usage permissions were obtained viaail from the researchers who developed the scales used in the
research. The scales were applied by the researchers on the basis of voluntary participation through

individual practice.

Data Collection Tools
In this research, as a data collection tool; Life Satisfaction Scale, Beck Anxiety Inventory and

Personal Information Form were used.

Life Satisfaction Scale

The scale, which aims to measure overall life satisfaction, can be applied to adults and
adolescents. The scale was originally developed by Diener and Others (1985 are five positive
expressions on the scale adapted to Turkidk Byk e r  ( 1sedehas a-pointLikert type rating.
Answering mechanism on scale; Not suitable at all (1), Not suitable (2), Somewhat unsuitable (3),
Neither suitable nor unsuitable (4), Somewhat convenient (5), Suitable (6), Very convenient (7). The
scores that cabe taken from the scale vary between 5 and 35. By summing the values of the options
marked on the scale, an overall life satisfaction score is obtained. The low score on the scale indicates

that life satisfaction is also low. In the reliability analysesth®f scale, the tesetest consistency
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coefficient was calculated between .85 and the-t&sh correlations were calculated between .71 and
.80. The results of the factor analysis revealed that the Life Satisfaction Scale, as in the original scale,
showed a singldactor structure and consisted of 5 items. In this study, the internal consistency

coefficient of the scale was calculated as .88.

Beck Anxiety Inventory

The Turkish adaptation of the scateiginally developed by Beck, et al., (1988), wablj@hed
by Ulusoy,et al. (1996)made by. This Likertype scale consists of 21 items. Items are scored between
0 and 3, and the points that can be obtained from the scale vary between 0 and 63. The high total score
indicates that anxiety is also high.rFeach of the 21 items on the scale; One of the options “Ngne
"Mild (1)", Moderate (2)" and "Severe (3)" must be checked. By summing up these scores, the total
anxiety score for each individual is obtained. In this study, the total anxiety scorespafrticipants
were used. Cronbach's Alpha internal consistency coefficient of the scale was found to be 0.93. Item
total score correlation coefficients were found to vary between 0.45 and 0.72. Tietetststeliability
coefficient of the scale was calated as r= 0.57. In the construct validity study of the scale, it was found
that it could significantly distinguish the anxious group from other diagnostic groups.

Personal Information Form
In the study, four questions were asked to parents in ardietérmine the diagnosis group of the
child receiving inclusive education, the education level of the inclusion student, the parental monthly
income and the parental education level. The obtained data were grouped in line with statistical analysis

and engred into SPSS data environment.

Analysis of Data
OneWay ANOVA and Indepentend Samples T Test techniques were used in the analysis of the
data. SPSS 20.0 package program was used in the analysis of the data and 0.05 significance level was

taken as thepper value.

Results

For the research question; It was tested whether there was a significant difference between the
life satisfaction and anxiety scale scores of the parents according to the diagnosis group of the inclusion
student, the education levef the inclusion student, the parental monthly income and the parental
education level. The findings obtained as a result of the analyzes are given il THbéefindings in
Table 1 can be summarized as follows:
1. There was no significant difference between the life satisfaction levels of the parents whose children
were in the mental and physical diagnosis group.Q62; p=.998; p>.05). The level of anxiety was
higher in parents whose children were in the mehitgnosis group than in parents whose children were

in the physical diagnosis group (t= 2.85; p=.005; p<.01).
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2. According to the education level of the inclusion student, there was no significant difference between
the parents' life satisfaction (1002 p= .998; p>.05) and anxiety levels (F= 1.18; p=.309; p>.05).

3. According to the monthly income level of the parents; There were significant differences between life
satisfaction (t= 4.32; p= .001; p<.01) and anxiety levels (t= 3.19; p= .0021)pL.arents with low
monthly incomes have lower life satisfaction and higher levels of anxiety.

4. According to the education level of the parents, there was a significant difference between the levels
of life satisfaction (t=2.06; p= .042; p<.05). Life satisfaction is lower in parents with a primary
secondary school degree. According to the edmcdtivel of the parents, there was no significant
difference between anxiety levels ¢374; p=.709; p>.05).

Table 1. Comparison of parents' life satisfaction and anxiety scale scores according to the
diagnosis group of the inclusion student, the edudain level of the inclusion student, the parental
monthly income and the level of parent education

Life Satisfaction Anxiety
Variables n % NS D NS D
Inclusion  Student
Diagnosis Group
Mental 37 36 18. 05N10. 16 27.36N8.009
Physical 66 65 18. 05N8. 77 20.88N12.22
Testve p t=-.002; p=.998 t= 2.85;p=.005
Bonding
Education Level
Primary School (1) 36  33.9 18.88N10. 41 23.47N13. 47
Middle School (2) 30 28.1 18. 13N8. 17 20.55N11. 11
High School (3) 37 3638 17.21N8. 96 24.81N9.02
Testve p F=.303; p=740 F=1.18; p=.309
Parental Monthly
Income
0-10.000 49 47.57 14.24N7.58 26. 73N9. 09
10,00620,000 54 52.43 21.51N9. 29 19.88N12.25
Testve p t=-4.32;p=.001 t=3.19;p=.002
Parent Education
Level
PrimarySecondary 58 56.3 16. 43N8. 75 22.77N12.19
School
High School 45 437 20.15N9. 51 23.62N10. 26
University
Testve p t=-2.06 p=.042 t=-.374; p=.709

Discussion

In this research, it was determined that Bfgtisfaction and anxiety levels of parents whose
children received inclusive education; The differentiation status according to the diagnosis group of the
inclusive student, the education level of the inclusive student, the monthly income of the paréms an

education level of the parents were examined comparatively.
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In the research; It is observed that 36.9% (n=38) of parents whose children receive inclusive
education have a low level of life satisfaction. These parents; they experience prebtdmas
dissatisfaction with the life they live, not being able to achieve their expectations from life, pessimism
or pessimism about life conditions. It was observed that 39.8% (n=41) of the parents had a moderate
level of life satisfaction, and 23.3% (&4) had a high level of life satisfaction. Anxiety level was found
to be high in 29.1% (n=30) of the parents whose children received inclusive education. These parents
are in daily life; They experience anxiety symptoms such as numbness, tingling, tineg, ftasmors in
the hands and legs, tension, irritability and fear more frequently and intensely than other parents. Anxiety
was moderate in 54.4% (n=56) of the parents, and low in 16.5% (n=17).

In the study, it was found that there was no significanerkfice between the levels of life
satisfaction of the parents whose children were in the mental and physical diagnosis group. This result
obtained from the parents; It shows that they have similar characteristics in terms of finding their life
close to thadeal in many ways, dissatisfaction with life conditions, getting what they want in life, and
the desire for change in their life. In terms of anxiety, it is observed that the anxiety is higher in the
parents of the mentally retarded inclusion students.study on this subject, it is reported that-timiel
of parents with a disabled child have moderate

In our study; It was found that there was no difference in terms of anxiety and life satisfaction
levels inparents whose children received inclusive education at primary, secondary and high school
levels. This situation shows that anxiety and life satisfaction in parents continue in a disadvantageous
situation regardless of their child's level.

In the researclit is observed that the life satisfaction is lower and the level of anxiety is higher
in parents with low monthly income. It is observed that as the monthly income level increases, anxiety
decreases and life satisfaction increases. It can be thouglhithattuation provides psyckancial
convenience in coping with the difficulties of life for parents with a medium or high monthly income.

In the study, it is observed that life satisfaction is lower in prirsa@gondary school graduate
parents whose ddiren receive inclusive education compared to high setiekersity graduate parents.

It can be thought that this situation creates positive results in many ways in coping with the difficulties
created by the disabled child as the education level rises.study on this subject, in parents with
mentally retarded children; found that as the education level and monthly family income increase, life
satisfaction also increases (Gen-, 2015) . I n o
difference between parents' anxiety levels according to their education level. This shows that parents
with different educational backgrounds have similar characteristics in terms of anxiety.

According to these results obtained in the research; It can be sdytiestpsychsocial support
should be given more intensively to parents of disabled children with low monthly income and education
level.
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GYVENDI
STAI GOJ

PEDAGOGI NI O DARBO GALIMYEAS
UGDYMt | KI MOKYKLI NAJE

—C —

VAI DA VI TKAUSKI ENA
Marijampol as kol egija

RAMI NTA MARTI NAI TYTA

Kauno r. Akademijos mokykthar gel i s AGi | &f
Anotacija
Jjtraukusis ugdymas yra pedagoginis pogilris, kur

siekia ugtikrintyig,i aksadg ajliienywbiesi gtawrdt Gdokybi gkN ugd)

turatO turdti galimybn pasiekti savo pilnN potenci al
vai ko gebéadjimais ir skati Ot iDhyad\ arpaanskiitgkkildmN, mok asda vv
jtraukusis ugdymas ikimokyklindje D&taigoje, bei pe
|l abai mag ai analizuotas ir nagrinatas. |l ki mbyk!l ani
metodus taikyti sdkmingam vgitk@QuBRAursa sk iurgudiy mBZs u g & o
DAt aigoje yra | abai svarbus, nes tai |l ai kotarpis, k.

podgilrDZDZmokymiNsRaud&Kaliiplnaitd ir Stepondniend (202
ir kurti naujus mokymo(si) metodus, pereiti prie kiekvieno vaiko individualizuoto ugdymo, pritaikant ugdymo
aplinkN ir naudojant DZaiymask mokepoisji a f Df avraesi. g §jt a ap

ir gebat.i derinti ugdymo teshhopopgtgegae, datjytvraankkawnd ii &
ugdymas k okybi gkas wugdymas ki ekvienam moki Inosikoncepcijojea i | al
jtraukOjDZ ugdymN tikslinga sieti su personalizuotu
ugdy mosi galias ir poreikius. Jtraukusis ugdymas ap
mokytojui, mokyklai, vet i ni mo , ugdymo organi zavi mo sr i Inkliwinis ( Nac.

ugdymasit ai procesas, kuris -uig)tikirsinemkorkyllii rikalmsi,g dk aniN

kiekvieno vaiko, jo tadavO ¢poreb&j O, yphpumusj Opagat bse

Toks procesas ugkerta keli N Ai gkrSipetciifal i @j v iugtdiy mo :

asmuoi as mu o , kurio galimybads dalyvaut:i ugdy mgi pmrOceas e

Dyt O ilgalaikiO sveikatos sutrikimO. (Lietuvos Res,|

Raktinkigodygi BA r aukusis ugdymas, inkliuzinis ugdymas,
jvadas

Temos aktualumas ir problemja.t r aukusi s ugdymas yra pedagogi

kad vi si vai kai yra unikalls ir skirtingi jis
kokybi gkN ugdymN. Jis remiasi ididsavokmidl nNspotw
Tai rei gki a, j og ugdy mo institucijos turi r
savaranki gkumN, kad vaikai gal @t O Dfyyti pasitil
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jtraukusis ugdymas ikimokgkbongpei Dbasggj a
reigkinys, tad yra | abai magali anali zuotas ir
neai gkumO, kokius bidus ar metodus taikyti sakr

Jjtraukusis ugdymdygsnoi IDBEmak yloljieniya aud abali sVva
vai kai pradeda susipaginti su gvietimo procesu

Kaip teigia Raudelilnaitad ir Steponéaniend (:

kurti naujus mokmo(si) metodus, pereiti prie kiekvieno vaiko individualizuoto ugdymo, pritaikant

ugdymo aplinkN ir naudoj ant DZairias mokymosi
pedagogus gerai igmanyti ir gebaitsOdegiipotesg ugdy
dalyvaujan|li O poreikius.

Temos naujumas. Jtraukusis ugdymas ir jo proc
yra | abai magai analizuotas ir nagrinatas. I K i
kokius metodus ab T dus tai kyt.i sakmingam DZraukiojo ugd:
darbo gali mybams.

Dar bo ti ksl as: at skl ei sti pedagoginio dar k

i ki mokyklinaje D&taigoje.

Darbo objektas: pedagogdginmindg d&rrbaa k ®q IDZ noyghddy s
D&t aigoj e.

Dar bo ugdalvganniaalii:zuat i DZ r auki oj;02. Atsglalsy mo t
i ki mokyklinio ugdymo pedagogo ;@austatytyilinoleyklimd r a u k
ugdymo pedagapiOe sDhrat k MNDZ ugdymN i ki mokyk!l i néj

Darbo metodaiMo k s1 i nds | iteratlrosAmheat iz Tunokel & &S
(contenitSt aanaltina O duomend analiz3a.

Praktina darbo reikgma. At ]l Okwmsiomgné@mMpi bu
ugdy mN, DAt aigos kurioje dirba pedagogai pogi l
nor a4t O DfHyti ir tobulinti. Bei pedagogO pasiruc

ljtraukusis ugdymas

1.1. Jtraukiojo ugdymo teoriniai as
Mokslindje literatlroje sutinkame daug skir
Dagni ausi ai DZraukusis/inkliuzinis ugdy mas ap.l

specialiaisiais ugdymosi pokadis turi tokias pat galimybes dalyvauti ugdymosi procese kaip ir sveiki

vai kai. Gi filosofija skatina maginti vai kO su
| avinimo siekiant D&iegti DZraukOjDZugdymN ben:ct

j t kusisiugdymag at si varusi erdva, orientuojanti tie
vei kti bendrai, darniai ir klrybingai, nes ml s
prieinamumas kiekvienam asm®01%).i tapo realyba (

39



Pagal UNI CEF vaiko teisi O konvencijos 28 strai

kad mokymo turinys bitO prieinamas visiems. Licé
api bl di nama, kai pi gsvudearionos Nsliysgtaesmak i ekkuwi enam a
galias ir gebajimus, gauti reikiamN pagal bN, pa
vei klose ir biti nediskriminuojamam adlabo su grdeyinkons

l2J traukiojo ugdymo DfHyvendinimas i ki mo

Jjtraukiojo ugdymo DfHyvendini mo perspektyvas

kad ¢giuo metu ¢gengiama tikslinga | inkmesvaibir pat
tiek diferencijuojant mokyklinio ugdymo aplink
| ki mokyklinas D&taigos pritaikomos darbui su sp
mokymO kelti jO kval infiialsac ijjvNai rp aigislei nttyir i tmuroisn
vai kO integracija bendrojo |lavinimo mokykl oje

gerina jO savivertif, O nesutrikusios raidos wug
nedyi O] O gmoni O problemO suvokimas, normali zuoj

2.l ki mokyklinio ugdymo pedagogas DZr auki

jtraukusi s ugdy mas rei kal auj a, kad pedagog:
dal yviais, |jowprgaasitdit Osagveor immaki ni O turinl|li O DZX:¢
porei ki us. Tai rei gki a, kad pedagogai turatd oc
DZraukusio ugdymo srityje, kad gal a8t 0O sdkmingai

Sva bu pagymati, kad DZraukusis ugdymas yra n
Pedagogai turdat® siekti nuolat tobuldati ir pl &l
kad visi jO ugdytiniai gautO geriausi N gali mN

Aptar us i ki mokyklinio ugdymo pedagogo gal i myb
i gvadN, jog mokytojo vaidmuo yra | abai svar bu:
bendruomenéds ir tavO pastangas, awiss ga&ll tgo ai Zn

ugdytinio poreiki® DZairovhn, tam pritaiko ugdy
i ki mokyklinio ugdymo D&taigose pedagogai

3. Kiekybinio ikimokyklinio ugdymo pedagogO
Pasiteiravus pedagog® koks jO pogilris DZDZr
nei pusa 51 proc. pedagog® Amano, kad t ai tik
| abai naudinga ir turadatO® bigbjefat ® «ma WKineleki
DZraukOj DZugdymNfi atsakad tik 2 proc. respondent
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50
40
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0
manau, kad tai labai naudinga irmanau, kad tai tik apsunkina ni ek o negi nau
turdat O biti pléatomakimgthki dkdaebdlj aagdy mN
ugdymo D&taigoje
lpavPogi Tris DZDZraukOj DZugdy mN
Anali zuoj ant rezultatus apie tai kasikprpedg§
ugdymosi poreikiO vaikais rezultatai pasiskirst
i38,08 proc. i F 47 SH3 i pkad. vANes kit b h2dB froc.drt s aky

AVisigkali nesutinkué3 apsakymbodadadughkl| sma teigt
vertina savo pasiruogimN dirbti su skirtingO ucq

AVi sada galiu kreiptis DZ mokykl os admini str
speciali O Oku@iipgdogiespomnedient O pasirinko vari an
pasirinkoi 44 pr oc. Su teiginiu, kad D&taigos vadovy|
respondent O, o Avisigkai sutinkuin atsaka 39, 2 |

Kad | abai svapbsavimmkpeopdbdadanrbiiaddipmoasir Avi s
atsakymo variantid7Adupirokufippadsigoig@®koTai atspir
pasiruogi mas padait2i9, (4A Vpirsoicg. Kk 48 pros i Faipogikdiddiu id al i s
pedagogO pasisaka, kad su speciali OjO poreikioO
ir 45,1 proc.).

Pakl ausus pedagogO ar jO darbovietada apripina

speciali O] O iporreuarkodad,vak&kaijsyog aprlipina pilnai

Mano darbovieta apr | pemma/8man rekomendaci
Cntormaciia, kaip diSeBEIeSrSTRTRETe= 43 ¢ |
Su speciali®j0 ugdymo39 p i ki O turinli

mokiniais gali dirbti tik specialieji pedagoga% 45,1
Visada galiu kreiptisODZ mokykl os admini st
jei igkyl a problemémﬁ@ai
Mano D&t aigos vadoﬂéﬁ'askatina dalyvauti
mokymuose, seminar X ose,
Ugdymo D&t aigos s®écial.li ai yra visad

pasiruogn pa*, 49
Bendradarbiavi mas tar.p okytojO® gali wugtil
vai ko, turinlio specbqgore
mVisi gkai sNestiftui m3€tinku20avi39i g4Pai 5% u t6p

2pavPasiruogi mas dirbti su skirtingO specialiC
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Atl i ekant tyri mN, buvo siekiama i gsiaigkint
DfHfyvendionti ni us DZ raukiojo ugdymo politikos mo

strateginiams sprendi mams D&taigoje.

3 paveiksle matyti, kad pedagog® nuomone Dzt
supagindinti sutugdymdo dPAughagaii sul &8s aiga (35
Alg dalies sutinkuf). Pedagog® kurie nesutiko :
kol egoms pradajus dirbti D&t ai goj e intisusglirkan gi an

tik ig dalies (ASutinkuf atshaRR%) ., 210 pekaddgsgag,i
ANesutinkafi pasisaka 4 pedagogai. To pasakoje
Dzt ai gN siekiamaupapl mhkaitabupagindi nDataigos

PedagogO® taip pat buvo pasiteirauta, kaip | (
visus vaikus DZDataigN. l'g respondent O at saky m(
pedagogaitais ak & ASutinkuf ir 14 Al g dalies sutinkuh
tik 2). Todal priimant vaikus su specialiais pc¢
aplinkN. Kad j O D&t aisgaAisg edkailai epsr istuatiiknykt2d,io sbaevvoe
Asutinku-il9pasi saka

Formuoj ant DZ r aukias grupes | abai svar bu a
branginami. PedagogO teigimu, | O tD&ita@ii rgioj eAS$ wtii
pedagogas ir ARG opaldagogaiuti Plakfh ausus pedagog/(
admi ni stracijos darbN dal paskyrimdO ir paaukgt
pas juos DatMgigmijregaial@ASkisigrald@d7).es suti nkuif

40
35
30

: L I
20
15
10
II [] II _ _ II I

5
0
Personalo paskyrimai ir Visiems naujiems Ugdy mo DAt BHgdwmei BX i aVigiems rmaujimnsi a Ugdy mo D3t
paaukgt i nidadotojaris padedam@priimtivisussavo sav o past a tvaikemsfpadedanjakomanizuoja ugdymo(si)
sNginingsaisi pagi nt iviseut ouvgidsy mogutaikytivisiems s s usi pagi nt igruses taip kad vismo
DAt aiga, susidraugauti asmenims D&t ai ga, s usaiidkraaiu gbalutt@
aplinka aplinka (branginami)
mSutinku ®i g dal i essesstiokt mN&uvual i au gauti daugi a
3pavUgdymo D&t aigos, tinkanlios visiem
PedagogO® kompetencijO tobulinimas yra ugdymc
aplinkai, reikia atgalijinmis.jJiPRédasgogfildgmpuest
aspektus, kurie leidgia jam kokybigkai vykdyt:i
bei mokymNsi. Milteniend ir Daniutda (2014), sa\
verpi ni O nuostat®, §gini O ir gebdjimd, t. y. komj
o galiausiai ir inkliuzijos sakman.
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Pasiteiravus respondent O, kokias profesines
pasi s ki r Batafspindifitys duomeays pateikiami 4 paveiksle.
Dauguma pedagog®O (17,ug7dypr mé.O) stkormit yboB®uliirn

kompetencijah. Labai panagi ai at sakymai pasi s
modeliavimoirrealizavmo kompetencijafn (14,97 proc.) ir AA
kompetencijafA (14,37 proc.). Kaip svarbi N ir
AUgdytini O pasiekimdO ir pagangos vertinimo komyp

Tobulintiavo kompetencijas, kurios Aigrygkina s
profesional umas auga priklausant profesinei ber
pagal bN, kartu sistemingai puoomgel djreonfte siir osa \ka
apragas, 2021). keinaitrekiyvaus ppbektdanasomo ir b

globadjais / ripintojaisikdmp8t pnot parho&gnphddied bnot
ar / ir vadovavimo jai komgtencijai 7, 78 proc. GreeponedantlCabpd ak
technologijO® ir informacijos valdymo kompetenci

Profesinds kultirdkulsidiriine® kodmmet ¢endijoir ds (p
profesinas etikos kompetencija) norintyis59% obul i
proc. ir 2,99 proc.

Darbo komandoj e amwmimmwmardi’8 vavi mo jai é
Konstrukt yv au saEbiespnugimmaamimmon {11598
Ugdy mo pr oc es 0 mmoidiesmimaumimmomsimrmé 14,97
Profesinds et imkmoss 200 mpetencij a

KultTrinio iden tmimmestsos 599 pi | i eti gkumoé

Ugdytinio pamehm@—n—hp.ﬁ.g—n.n.g.n.&lﬁﬁ?tlnl ma

UgdytlnlO skirtybi Omsime imOmmprang 17,37 m
Nauj ® technologij O mime '"f"'ma"'Jlm% val dym
Asmeninio tobul &j i mossismsmokeismmmomemMRBy t i s é

0 2 4 6 8 10 12 14 16 18 20

4pavPedagogO kompetencijos

A. Gal kiena (2005) teigi mu, asmens kitoni gk
suprantamos jo priegastys ir reikgma asmens ir
teisingai priimtO vaikN, suprastO jo kitokio
rei kalinga i gsami informakiygs, apuersbemusal i uoj(
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MSutinku ®l g dal i ewsNessitinkui nk u

56,9 52.9

58,8 56,9
51 51
50 392 | 37 37,
40 9,4
30 25 :
19,
20 5.7 . 1.8
10 3, :
0 . . . .
o & o o

Spav.P e da goags® ruogi mas dirbti su skirtingO po

&

| pavei ksl e patei ktO duomenO matyti, jog pe
skirtingO specialiOjO ugdymosi poreikiO turinl]
pasiruogn dirbti su vaikaisO tm8jidhpraimd.i epeciua
teiginiu, 15,7procicnesuti nka), taliau vertinant skirtingu:
jaul i asi tik ig dalies arba visigkai nepasiru
nesutinka, 32 proc.ii § dal i es sutinka, o sutinka tik 3,09
ugdyt.i vai kus, turinlius regos sutri ki mus, pa

sutrikimus (56,9 proc. nesutinka, 37,3 proé. § d a | kha, ® sutinkautik 5,TMproc.). Taip pat, kad

trTksta gini O darbui su vaikais turinliais inte
Daugi au nei pusei tyrime dalyvavusi O pedago:q
ugdyti vai kuaspudiuus ndaiusodDZaautrii ki mus ir turin]
Pagal gautus tyrimo duomenis, didela dalis
sutinka) pritaria teiginiui, jog turi reinkd.ama s
Dalis pedagogO®O (21,6i grdaliestsaokankdy), pripraci
dirbti su vaikais, turin]iais kal bioX4proc. kal baj i

Dirbant su specialidgdgapsr ek kli d DZaaikraii @, i g

AnalizuojanbSuakseskhkymus PZ Adbl emomis susiduria pe
turinliais speciali OO poreiki®?fdn Dideld dalis
vaikams jiemst r T kst a ¢gini O ir patirties trikumas, b

pedagogai pabr®gdgvaukbDaskprbbOemA, ta jog nem

su specialiais poreikiais vapéeknmiimsdj.o Tiari pp rpiag magrn
Svarbu suprasti, kad kylanlios problemos yra
vai kais. JstaigO vadovai turdatO ugtikrinti ped

gal 8t O efiekdwyvgiaai slivaitkais. Taip pat svarbu ku
kurie gal 4t O dalintis gerNja patirti mi
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Paskutiniuoju anketos kIl ausi mui dbaujvoos psaiperkai gayntt
geresnes sNlygad ipgdbdgmeg @ danutko oJo ugdy,rkad kont
jei grupdje yra spec.AAtoskika® mak ktOo jbd t Pa s &ji &

poreikius turinliam vaikuif. Taip pat pearalgM:gai
ARei kia tinkamo pasiruogi mo pedagogams, rei ki i
bendradarbiavimast avai , mokinys, mokytojasi.

Api bendrinat anketinaje apklausoje gautus du
pakankamaiauj as rei gkinys, bet keliantis nemagai di
DZraukiose grupase vai kO skailius turatd® blti

pagal bos, bei dargelio apl i mku&ulittiO aprliitn&kiNky tka

gal @4t O biti aktyvis dalyviai, turintys galimyb
visose sferosee moci naj e, socialinaje, fizinaje ir inte
DAtai pamjdeda formuoti toleranti gkN ir DX ai ri al

vertinamas ir palaikomas.

l gvados

1. Atl i kus mokslinads Iliteratliros ir dokument ® a

nenutrl kstamas prac®Z as,s Ok umroiks na tOs ipipweeli kii us

kokybi gkN ugdymN siekiama ugtikrinti ki ekvi e
ugdymo pedagogas suvoktO vai kO ugdymosi gal i
uni kal umN ikry bui ggtkiNk rjion tuQ dkyomN .

2. Jtraukusis ugdymas reikal auj a, kad pedagogai
jog gal @&t O geriau suprast.i savo mokini O turi.
Pritaikant DZ rauk O DaiugajyenNp é &ka gnokayik | pnay al @
skirtingus poreikius bei nustatyti, kaip der
pl anuot. ir organizuot. mokymo procesN turi D

3.1 dganalizavus tyrianogtdyomead spediadagmmi tnuosek
DZrauki Njam ugdymui, tobulina savo kompetenc:
specialistaisPe dagogai siekia sukurti aplinkN, kur i c
turiny s gal i mybn igreikgti savo mintis ir jausmu
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OPPORTUNITIES FOR PEDAGOGICAL WORK IN IMPLEMENTING INCLUSIVE
EDUCATION IN A PRE -SCHOOL INSTITUTION

Abstract

Inclusive education is a pedagogical approach that recognises that all children are unigue and different
and aims to ensure that they all have equal access to quality education. It is based on the idea that all
children should be able to reacleittfull potential. This means that educational institutions should build

on children's individual abilities and promote independence so that children can gain confidence in
themselves and their abilities. Inclusive education insgteool, and the possiibies for educators to

work with it, is a relatively new phenomenon and has been little analysed and researched. Preschool
teachers have many uncertainties about what techniques or methods to use to successfully involve
children in the educational procedsclusive education in prechool education is very important
because this is the period when children begin to become familiar with the educational process and to
form their own attitudes towards learning.

Key words: inclusive education, person with g educational needs.
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VAIKO SU SPECIALIAISIAIS UGDYMOSI POREIKIAIS
ADAPTACI JA DARGELYJE: TAVO0 POGI

EDI TA VOSYLI ENA
Marijampol as kol egiija

Anotacija
Gi a stripsnyjev a i ad&ptacijaikimokyklinio ugdymo D& t a angliauoj@amaemociniu aspektu.
Esminisd & me skisiamast a pa@irties,] e i dgyp enitugdymdSip Or eti krivi@ iDDR r rddymod
D2 t gasidaljimui.Leisdamiv a iDEZB | DA v ajig y & & m @jy duisl nh &k, e Atsiskymasnuot a v O,
nausjay ar ank b ¢k @i pigdPn@svaikui yra svarbiraidosdalis.S p e ¢ i wgtymd@ip 6r ei ki O
t ur ivaikoia® & j DEnod se ksukglisD a 5 o h K pedddogamsyaikans,t & v aTyreno rezultatai
i §gr y §WPivaiko adaptacijoskimokyklinio ugdymoD2 t apraplenjags ut @ inK & r apé paigglbds

galimybes.
Raktinaigod gi ai : adaptacija, vaikas, SUP (specialiOjO0 uq
Jvadas

Mokslina probl ema, t emos aAddptacid, kaipaasmensr i ¢
prisitaikymo naujoje aplinkoje, procesas yra i
daugelio nagrinadjamO aspeika O:r vamdkoi mimgikruasndun
rygio su artimaisiai s, charakteri o, svei kat os &
vai ko, jo tavdO, bei visos ikimokyklinas D&taig
adaptacijs pri kl auso teigiama vai ko, gei mos savijau
(Visockiena E., 2019). Anot Kornilavilienas 1.

pirmasis perédjimas tagei oosmi ODAN&ipagndg Oa mlipil n k k<
Gei moms, auganl|lioms speciali OjO ugdymosi p
vai ko auginimo, priegilros, maitinimo, ugdymo i
(2011 m. kovo 17 d. Nr. XL 28 1) @mpa b SpedigiejiAgdymosiporeikiaii pagalbosir
p as | agdgr®proceser e i katsidandantid &il g s k i asrhensg & Bu P& ertDB y t O
sutrihke mdl aplikkos ei ksiviaiiCck o pedagogi ni us, psicho
sunkumus, sgpyenosi pdreikiGy Kustato ir pagalbos priemones rekomenduoja
Pedagogi nas psichol ogi nats psichmlogaiy Ibgpmedai( $oéldliniai s p e
pedagogai, specialieji pedagogai, neurologhi. e DZ er t i nigmoi enteitmo nuadg al
paslag O r ei kmes, rekomenduoja i kimokykIlinio ugd:?

pagrindinio, vidurinio ugdymo bendrosios programos, profesinio mokymo programos,

neformaliojo vai kO gvietimo programos prsitaik
priemones, ugdymosi aplinkos pritaikymo bldus,
turinliam mokiniui (vai k@iR) Gegpet mmbiiars makdsylnmo ¢
D&l mokinio special (©Ogé&kywrgusy masis idrhabrrded gksikG r t i
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pedagogini u, psichol ogini u, medi cininiu ir soc
ugdy mosi skyri mo t v,@2rOkidls nma p rrauggos-Bfy soVilvRigr Mokimoi Nmo.  \
speciwmddyYndsi porei ki O pirminDZ DZert i'nMokiib at | i
specialiuosi us ugdymosi porei kius (i gskyrus a
psichologiniu, medicininiu ir asgpadgiadd npsui phedlage
ir special O) DZugdymNsi skiria Pedagogiinoidldospsi ch
vadovas su tavO (globadjo®, ripintoj 0) @iatavoski mu
RespublikosGv i e DA manryI8 9 14, 21 ir D& tsatRépamapss ng ©1 pa
30d. Nr.XIV -484. Vilniug. Aptarusvertinimop or ei kDZ su ugdymo D&taiga

rei kalingi dokument ai , geima ir vaikas ruogi e
aigkumo tiek gei mai, tiek ir vaiko wugdytojam
paginti p e dkaigtougsu spaigal bos specialistus, kreip
centrus. |l ki mokyklinio ugdymo D&taiga, turint
ir ugtikrinti geras ugdymosi bei adaptacijos

Pastaraisiais metais starv s DZ r auki oj o ekigdymgt mbdiehtbs
| ygi avert DZ k kidkyienamy&kNUNE S €0Oi snlat i na DZrauki oj o

gerbia DXZairius poreikius, gebaji mus iimuiigpat un
pasiekimams, naikina bet kokias diskriminacijos formas ugdymo aplii&djéM . Lietuva. GV
gal yj e ir regionuose 2022. jtraukusi s ugdy mas

Jjtrauki ojo ugdymo Dfyvendigosemkoméndacijose2@2y p.L3) ni o
teigiamatajggs AVGK posadadyje su vaiko tavais (g
sakmingos adaptacijos kriterijai, pvzdayvagat si s k

grupas wmmikk/ltmjjeo pwwdaj 4 oPagad dmbrgedayoghnas gali sueeikta s fi .

rNacional ind ¢g®petimbi agenubdgmo poreikiai DZ €
pageidauja vaiko tavai.sKhdaptamasipriki &osarpua
pasirengi mo, aplinkos pritaikymo, ugdymo ir pa
savybi O ir ugdymosi poreiki 0. S&dkmingas ¢gei mo:

|l engvesni dapk acaij No a

Mokslini O straipsni O, raganli O apie iki mok)

dargelyje yra nedaug. Daugi au kal bama apie m
Andrijauskiena, 2007, G. Rutk&usRai tMbks20h%j eN
kal bama apie specialistO pasirengi mN DZraukiaj e

i gtyri mui PPT tarnyboje, apie pedagogO patirian

Ddtaigas. rbodalptiarin s$@&ad pogilrDZ DZ SUP vaiko

pagalbos vaikui galimybes.

'Vai ko gerov&®smkeimjaijaykdanti Lietuvos Respublikos
DAt atyme nus.VWatit kbagef owili‘iaskieljviemrheis'a rj adéngrgjoeugdymo mokykloje
ir profesinio mokERI6-06DNHEga pegirndeme VNikd Griioves Kbmisija_web (smm.lt)
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Tyrimo objektasyv ai ko su specialiaisiais ugdymosi por
Tyrimo tikslas: atskleistbs U§gdOmpsii po b2 DX ivi
dargel yje.

Tyrimo ugdaviniai: Il ganalizuoti vaiko su spe
sampratN; Aptarti DZraukiojo ugdymo model DZi ki n
SUP vako adaptacijos sunkumus.

Tyri mo metodai : Mokslinads |iteratiros analiz
kokybina turinio (content) anali za.

Speciali Oj 0O ugdymosi poreiki O vaiko

Special i O Oi mivaikas, kuris®! vBh kms O ar DHyt O sutrik
ugdyme ir visuomenas gyveni me. Ugdymosi sunkumc
fizini O, emocijO ir elgesio, s pe(tiétuvds Rés@ublikos §i ni
Q/ietimo D&tatymo p.adlokiitniig DAaitratnymdds sp2eCihl i Oj

nustatomos ir jO specialieji ugdy mosi porei ki é
didelius.
SamuelkirkS. ir kt (2008) pateikia toki N vai kO vyst:

1. Sutrikusio intelekto vaikai.
Mo ky mosi sunkumO turintys vaikai
Komuni kacijos sutrikimO turintys vaikai

. Sutrikusios klausos vaikai.

2

3

4

5. Sutrikusios regos vaikai.
6. Sutrikusio elgesio vaikai.

7 Vai kai, turintys gymi O kompleksini O sutri
8. Vaikai, turintys fizinioy st ymosi sutri ki mO.

Vai kO vystymosi sutrikimO klasifikacija yra

vai ko raidos. Il ki mokykI| i ni ame a mdaiprggresuojaptyslr s p a
nuosekl|l s vai ko imdtsqgr ism&s ,alk mmgrsi,t kal bos bei ad
Giuos pokylius rodo sud&tingos, tarpusavio pri
(Kraigas P. G. , 2000) . Visapusi gka r awiehadai.D4na n o
Vai kO, turinli® speciali0jO®0 ugdymosi poreikiO,
specifigkumN |l emia sutikimo pobldis. VaikO raict

1. Fizina raida. Vaiko motorikos, smulkiosio

(biologina).

2. Kognityvina rai da. Suvoki mas, atpaginir
(psichologina).

3. Psichosocialina r a i daptacija, Atarpasmeninkad santyldail v o k

(socializacija).
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Psichosocialina raida siejama su vaiko fizin

su socialine vaiko platote (Goleman D., 2001) .
fizi ol ogina raida ir socializacijos raida vystos

Giuol ai kiniame pasaulyje SUP vai kO integraci
Vykdomos DZairios reformos, mokykl os prisaikor

mokytojO padidj d4j O darbod4dvsetaspshRj &vi et §imamd3
speciali ®) O ugdymosi i padrikkin®,uiuddywmon tpas k inrotkiy

DHyti igsilavinimN pt dkvalainti k&Oc ige NGK ipmiu@ agy OB ye
organi zuoj amas vadovaujanti s Mokini O, turinl
organi zavi mo tvar kos apragu. Speci al usi s ugdy
pritaikymas, individualizav ma s , atsigvelgiant DZ nustatytus
poreikius, mokinipt avO (gl obéaj O, ripintojO) pagei davi
psichologinas tarnybos arba gvietimo pagal bos
paskirtisi padat i mokiniui lavintis, mokytis pagal ge

Special usi s u gublgtimsaslaikinasg a Mo k b ht i padari us p;
vai ko gerovas komisija gal.i k r e a pakaitotinio digidymoss p e c i
porei ki O vertini mo. Specialieji ugdymo(si) por
toki ems vai kams ypal svarbi aplinkini® pagal b:
pasitel kiant DXiadwaluisameatkwaeij miguspeéaidalvi st us. S

rai dN, galima pamindti pagrindiniBsdidar ®@mdtBj u:

a) Special usi s pedagogas ar ba soci albeni s d

psichosocialinfi raidN, moko bendravimo ir kogni
b) Logopedas. Padeda vystyti komuni kacine r a
c) Kineziterapeut as. Lavina vaiko mot orinhn
lavinimas).
d) ErgoterapiautaRadeda tenkinti asmeninius poreikius,
pavalgyti, nusiprausti, ruogt:i ir gaminti mai st
Kiekvienas atvejis vertinamas individuali ai
indivi dual I s.
Jjtraukiojo ugdymo model is i kimokyklIlinioc

jtraukusiiskokygdym&ksas ugdymas kiekvienam moki
ki ekvieno mokinio ugdymu, atitinkan|liu kiekvi e
ugdyma s api ma ugdymo turinio, mokytoj® rengi mo,
vertinimo, ugdymo organizavimo sritis.

2024 m. rugsajo man. D&igali os {1485 140,89, Re s p
30, 34 ir 36 straipsni O pakeitimas ir D&tatymo
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vai kui turi bTti sudarygopme NDygaisg ajga yt dasr qelt
su savo bendraamgi ai s. Gios rekomendacijos par
pasirengt.i ugdyt.i DX airi O ugdymosi porei ki O t
pas!|l augif tkkaakuykbi oj o ugdymo DHyvendini mo i kimokyk
Kl ai pada.). PPT. 2021

SiTloma DZraukOjDZugdymN i kimokyklinio ugdym
Dhyvendini mas, veiklos abfpyvemdi kiomakcti jradt &i ek
D&t ai gos |l ygi uose: i ki mokyklinio ugdy mo D&t ai
Kiekvienas ig minadat®O etap® svarbus ir bitinas,
Dgfyyvendi nsiarkomi ngiisiir nesakmingi rezultatai tur
sekan|ioms priemonams bei etapams vykdyti. Pri
Vi si DAt ai gos bendruomenas nariaiydamreei tuei k
Dyl dgi O. Tinkamas pasirengi mas gali @§gymiai sust
padat.i pasi ekti teigiamus rezultatus. Si ekiant
tenka D&taigos dar pagtadtpbodms slpeici Vi et ams, kuri
Dfil dgius bei resur sus, bet ir pl asti savo kom
vertint.i ugdytinio pagangN, kel ti naujus tik
bendradar bi avi mN.

Il Ki mokyklinio ugdy mo D&t ai gos |l ygmeni u for
nuostatos, tradicijos, tarpusavio santykiai
moderni zavi mas, rei kal i n@u@® dyrmoemo mpio®,e i &ti iutsi, n kD&
ir kitO ugdymo procese dalyvaujan]li O asmenO kot

ugdymosi poreikius (SUP) turinliO vaikO grupéami

dalis turi B t i vykdoma ugdymo D&taigoje. Veiklos anal
darbuotoj ui DZertinti savo indal DZ DZ bendrus uc
sNlygos wugdytiniui bendrauti Isaj é,englaraadnyjtiiai sa
gauti reikiamN darbuotoj O, specialistO pagal b\
grupas at mosfer a, kitoni gkumo suprati mas ir

lygmenyje kryptinga pagalba ugdyitiru i gal i b1 ti tei kiama tik DZer
porei kius, jo galias, sunkumus, vaiko bei jo gc¢

Speciali ®j 0 ugdymosi poreiki O vai kO ad

G o dadaptacijar ei g ki a pTaiisavo vietas prgalrsaVo asmeninius poreikius radimas.

Giame | ai kotarpyje vaikai iggyvena sunkius, DZ ¢
jausmai yra ypal stipris, nes tokDZdaagnN iiar piilrg
kartN. O magyli O jausmai tokie stipris, kad jie
i r nevar gomi igsilieja paliais netinkamiausi ai ¢
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Kal bant apie adaptacijN ir ugdymN i kimokykI:i
speci fika. Géeni ondi Y. (2013) akcentuoj a, kad i

yra greiliausias ir kuri o meltau ,f osramwkadj alsaib avi a ivi
aplinka ir jis yra atviras DXairiems mokymams
i ki mokykliniame amgiuje tampa jo socialinas ad
vaikui labai svarbulpat ot i socialinn adaptacij N ir D1 dgi
galtiniuose nurodoma, kad ikimokyklinis amgi us
stadij a, kuri ai esant vaikas peirpuantau kaitpais
gyveni mui sociume. |l kimokyklinio amgiaus peri oc
su bendraamgiais (Kornilaviliena | . ir kt., 20
porei kDZ vagitkuiprprei siiatugiols aplinkos sNlygd ir re
su sunkumais, atsigvelgiant DZatsiradusi us por
socialinius vaidmenis, jausdetal.®@B). to vidi nDZ pa:t

Nustatyta, kad geriausia l|leisti vai kN DZiki:t
(Gulciena 1., 201 2; Chranovski elnkii n.k,y k204 In3 ;a mer
vai kas iggyvena swupBzti kgNi g avdoki d at kbt mesni o
sdkmingumN (Kornilaviliend ir kt., 2016; Skout e
i ki mokyklinaje D&taigoje, anot | . Korrrmabtargi | i el

dviej O mokoimg@ji oaspliirnk @i mokykl i nds D&taigos ap

Vai kas tur i prisitaikytd:i prie i ki mokykl!l inas
taisykliO. | ki mokykl ina D&t aiga yr a aplinkomoj i ¢
|l ki mokyklinas D&ataigos | ankymas tampa reikalin
patenkinti vi sus vaiko socialinius ir edukaci

prisitaiko ikimokykinnageudstitsiDbpeadigebamglkykdek

jaulia aukgtesnn savigarbN, sakmingiau D&itrau

adaptacija |lemia vaiko pasitikajimN savimi, dar
Empirinio tyrimorez ul t at O anal i z &

jtraukiojo ugdymo Dfgyvendinimo ikimokyklini

teigiama, jog pirmieji manesiai ikimokyklinaje

priprasti prie naujosepdagbbdtambkgmongOdupgai st &}

ir tavams bei pedagogams.

2023 met O balandgio manesDZ atliktas kokyhbi
ugdymosi poreild turinli O vai kO adapt ac i Kokybinis uygndag mo D
pasitel ktas siekiant ugmegzt.i arti mesnDZ santyk
pusiau struktlruotas interviu klausimynas | eidc
grind i amosi os m@tro daluodiejiadso p gsi ai gki nti tavO p
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DZ akN bei suinteresuotO subjektO vaidmenDZ vai k
politikN, procesN ir probl emas.
Tyrime dalyvavo penki osi rmavniodsut i anuig i pfeagnal iti @ t
amgiaus vai kus. Duomenys apie respondentus pat e
RESPONDENTES | GYVENAMOJI VAIKU VAIKO VAIKO
SEIMOJE | AMZIUS SUTRIKIMAS

SKAICIUS | PRADEJUS
LANKYTI

DARZEL]

Reda Marijampolé 4 3 metai berniukas VCP
Greta Anyksciai 2 2 metai mergaité F83
Ausra AZuoly buda 1 3 metai berniukas F82
Vaida Alytaus 2 1,5 mety mergaité F82
rajonas
Vilma Vilnius 1 2 metai mergaiteé F83
1 lentel a. Duomenys apie responden
Tyrime dalyvavo penkios moterys ig DXairio

Alytaus rajonoVi | ni aus, Anykgli O. Dauguma | Oi sapuegciinaal ikGe
ugdy mosi porei ki ®© vaikas, pradajns | ankyti dar
pasiskirstad beveik vienodai: kau berni mkair Oi r ai
Mi gris specifiniai (Midgobsaspeti ki Wadic(@R@RdoFES8S§
06] prieigaperi nt e F&8 8 t Ni a gkodaidtfapintas Lk r i ki mus, kuriems b
tarimo ir kalbos, mokymosi s ug eR&diagnoi piiskiriamiude s

ir autizmo spektro sutrikimai.

Tyrime dalyvavo ir brearma,ukaly gisnearngtaint kDZ tcveirretbN

Vai kO cerebritni sgphvabygmegenO sugal ojimas pri

pirmuosius metus pg i mi mo , kuris sukelia vaiko judaji mo
tokiassk ai p epil epsijos traukulius, kal bos ir psi
regdjimo, klausos, jutimO pakenkimus (Tertelis
atnega daug streso ir nerimgdobasgeli i &t wnajoOt
kontroliuoti daugel DZ faktori O, toki O kaip vaik
psichologina ir socialina parama, priklauso vai

Ak-inar B. (2013), Bankauskiena N. ir kt. (2
ankstyvais gyvenimo metais formuoja pamatN val
stilius sNlygoja vaiko kokgpi mNdi sakuyks Opaber
nauj oje aplinkoje. Nustatyta, kad |l engviau ad:
porei kiams, pasigymi jautrumu, geba kurti saugi
atsispi mdiy kv asioks@ sa kitais asmenimis, todal pa
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|l ei dgia geriau pasirengt.i nauj ai aplinkai. Emp
i ki mokyklinio ugdymo D&taigojneryiraa J gsikton sduasig,e

AdaptacijN apsunkina ir tai, jog SUP vaikai
reabilitacijos programose sanatorijose, lankasiivk © r ai dos sutri ki mO ankst
ambul atorijoseci allgkreyngékzéiftoer api asuwtel, ergoterapi
i ki mokyklindse DA&taigose trikumo problema. TAav:

ST

lankome nuo rugséjo ménesio, bet vis dar nenori eiti j darzelj” (Reda,
augina berniuka).

wmana, kad miisy adaptacija uzZsitese, nors auklétoja teigia, jog
viskas normalu™ (Vaida, augina mergaite).

UZsitgsusi
adaptacija

po ligos ar sanatorijos nenori eiti j darZelj” (Vaida. augina mergaite).
W (VO ENEWISTEE S enori eiti | darzelj, nes sunku atsiskirti (Auira. augina berniuka).

darzelj Saudinasi ir klausineja kur vaZivosime, nes nenori lankyti darzZelio™
(Reda, augina berniuka).

Nepritapimas prie ,,da.r:el)gfe c.iar Vis m?va.lgo pagaminto maisto, turime nestis is naniy
di tvarke (Vaida, augina mergaite).
lenotvarkes .nespéjame j rvto ratg, nes lankomeés AR~ (Reda. augina berniuka).

WPPT tarnvba paskvre daug specialisty, o darZelis neskiria™ (Vaida,
augina mergaite: Ausra, augina berniuka).

Specialisty Lturime vazinéti privaciai j logopedo konsultacijas™ (Greta, augina
trukumas mergaite: Ausra. augina berniuka).

Whendrojo ugdvmo darzehje néra kineziterapiauto, todel turime lankyvti
AR~ (Reda, augina berniuka).

dvi savaites ir béga kaip noga™ (Greta, augina mergaite).
Gera adaptacija pirmas  ménesis  buvo sunkus, daug sirgome” (Vilma, augina
mergaite ).

2 lentela. SUP vaiko adaptacijos pr

Taliau pasitaiko dapts&k miorsg oast,v eg rOg i tkouso mee t '
duomenys, mergaitas) sakmingai D&ilieja DZugdyr
Remiantis Jjtraukiojo ugdymo Dfyvendini mo i ki
(2021), vas kfor adeapdasacpamrastai trunka nuo dviej
vai kas skirtingai reaguoja DZaplinkos pokylius,

| ai kN. Galima daryti prielai dNdi vogu&8URBsvairkoge
nuo turimo sutrikimo.

Kaip pagy mi respondentas (gr. lenteln nr. 3.

teigiamd ir neigiamO pokyli O.
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mergaité iSmoko savarankiskumo, daugiau kalba, daugiau bendrauja
su vaikais, lengviau prisileidzia suaugusius®™ (Vaida, augina mergaite)
., daug visko iSmoko — pats pavalgyti, Zzaisti su vaikais, tapo
IRl g e kit drgsesnis™ (Reda, augina berniuka).

Ldarzelyje pasikeité pozitris | SUP vaikus, jais ripinamasi, o ne
vengiama* (Ausra, augina berniukg).

Lpiktesné buvo kurj laikg, vakare neina susikalbeti* (Greta, augina
mergaite).

WS E e STGETE L atsisveikinant iSsirékia, iSsikankina, o kai atvaZiuoji pasiimti, nenori
namo®. (Vaida, augina mergaite)

o »Su vaikais bendrauja kaip ir anksciau, nieko nepastebéjau (Vilma,
Poky¢iy augina mergaite).
nepastebéta

3 lentel a. Pokyliai vaiko elgesy]j

lg teigiamO mokgti Osgabhrmakpgkumo ir sociali

savijauta tardmulgendrskpmisgbnmaPdal gyti, ¢gai $iti s u
( Reda, augi mar dairtnd uk&§linpok A s avar an k ibégnkrauja sy dau
vai kai s, |l engviauw priVai ldai, d@iuai saamgu giaus n) . P
irzlumas ar anwsotsaviek @ iknaintta:i g5ir dkia, i¢gsifkanki
(Vai da, augi rkeosmérrgasiuttir)i.k uSviewis rai dos vai kams
kaita rodo jO reakcijas DZstresN, nerimN ir na

el gesio pokyliai praddjus | ankytkOdat gebDbmagai

Tyrimo metu analizuotas ir dargelio bendruon
nr. 4).

4 |l entela. Dargelio bendruomenas pogi

Tyrime dalyvavin mamos pabragia, jogupormaliues

motinos baimas ir gebajimas priimti gai liest DZ

i ki mokyklinas D&ataigos pasirinkimas, kur DZ s NI y
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